Assessment

Dame Catherine Harpur’s School and Nursery

N
DAME CATHERINE
HARPUR'S SCHOOL

Headteacher signature L Harvey

School Governance A. Harmer / S. Gosling
Signature (Chair of
Management Team)

Date of latest review November 2025

Regularity of review Every 3 years




NB. This should be read in conjunction with our document ‘Feedback at Dame Catherine’s,/ which
explains how we feedback to children

Introduction and Rationale

At Dame Catherine’s we recognise that assessment is a complex process by which pupils, teachers
and parents gain insight into learning. Our small class sizes, well established relationships between
teachers and children and our tailored planning allow for effective formative assessment. We build
up an appropriate understanding of the progress of each child without the need to mark for other
audiences. Any written comments or ‘marking’ is known as ‘JOTTINGS’, and is written live,
supporting verbal feedback. We believe that any learning being assessed should take the whole child
into account. Assessment also plays a key role in informing teaching and planning.

When considering the best approaches to use in assessing the progress of children, we believe that it
is important to recognise that:

e Children do not learn in a linear way because their development is often non-linear,
characterised by non-sequential steps, plateaus, and periods of rapid progress. A child may
seem to "fall behind" or make slow progress, but this can be a necessary step before rapid
acceleration.

e Children sometimes develop multiple skills in parallel rather than in a sequence

e Achild's natural curiosity and innate desire to know drive them to seek out information
relevant to their current interests. This "pull" approach is more effective than a "push"
method where information is delivered without regard for the learner's needs.

¢ Individual learning paths can be influenced by a child's interests, curiosity, and real-world
experiences, rather than a predetermined curriculum.

e Through play and real-world engagement, children naturally develop critical skills like
problem-solving, resourcefulness, and adaptability. These experiences build confidence and a
sense of competence, which are far more important for future learning than memorising
fixed content.

e Non-linear learning allows for personalised and evolving paths, where a child might skip
content they already know or delve deeper into topics that particularly interest them.

We understand that children need to work at their own pace, with appropriate challenge, and we
therefore do not force them to try to fulfil nationally set academic yearly expectations.

We work very much on a ‘best fit approach.’ This involves a holistic evaluation which considers all
the learning done or progress made in a specific area, including non-academic areas of their
development.

We base everything in teacher judgement. As all adults contribute, we believe that this ensures that
any assessment is more robust.



Purpose
At Dame Catherine’s our aim is to continuously assess evidence of children’s learning in order to:

e identify where a child’s level of knowledge/understanding/skill is

e identify if anyone is not making as much progress as we think they should (this will be
different for each child, depending on their level of need/learning challenges)

e identify anyone who is making exceptional progress and to make sure we’re enabling
them to fulfil their potential

e identify any emerging patterns/trends that might indicate SEN

e help teachers to plan work matched to each child’s level of attainment

What do we assess?

e Academic attainment
e Academic progress
e Social and emotional progress

How do we assess?

Formative rather than summative assessment is emphasised at Dame Catherine’s. The withdrawal
from National Curriculum testing and exams is deliberate. We believe that assessment should be
meaningful and done continuously to ensure that children are challenged and supported as needed.
Teachers have the freedom to make use of assessment approaches that are most useful to the
children in their care.

Assessment is completed with the National Curriculum in mind but adjusted according to each child
in the context of our innovative curriculum. The following all form part of our assessment practices:

e Observations (during whole class or group sessions) which are used to identify what a child
knows/understands/can do and where their gaps of knowledge/understanding/skills are

e 1:1time with children (including part of feedback time)

e Information contributed by parents (eg. incidental conversations, flexi-school reports, pre-
school reports)

e Outcomes / work in books

e Discussions between adults / feedback to teaching staff including in-the-moment comments
‘I've noticed ......

The small class sizes and frequent opportunities for working in very small groups or one to one with
an adult, mean that feedback is mostly given verbally so that children can benefit from it and apply it
immediately, and so that we can support children to focus on this feedback. This approach also
facilitates effective and timely feedback for children who don’t attend on a full-time basis.



The teachers collate information termly to help track each child’s progress holistically. This includes
academic progress but also social and emotional progress. In English and Maths, we use years 1-6
age related expectations as a reference point to support progression, as we recognise these steps as
a valuable tool, but there is no rigid expectation that a child should be at a specific stage at a given
age. When reporting to parents, the letters D A M E C H are used (rather than year groups) to refer
to the stages of attainment.

For other subjects we have our own coverage and progression documents, which support with
planning as well as assessment.

Who assesses

e All adults working with the children contribute by
» monitoring children’s work
» feeding back to children
» feeding back to teaching staff / staff responsible for pulling together the ‘judgement’
and reporting.
e Parents, especially of flexi school children, contribute (according to their own personal view,
but not using any school assessment criteria)
e Children contribute through their own feedback
e All staff contribute by observing during break and lunchtimes
e Teaching staff collate assessment information and form judgements / report

When we assess

e On-going during learning time

e During focused 1:1 time or feedback opportunities

e On-going during free/play time

e When reviewing flexi-school reports (submitted termly by parents)
e During discussions with parents

Recording of assessment
e Staff working with the children use jottings to record observations in ‘real time’.

e Progress is discussed and recorded at timely intervals throughout each term, and this
information contributes to progress meetings between relevant staff for each class and the
headteacher at the end of each term.

e Termly meetings provide a platform for discussing the impact of any current strategies in
place. Staff also consider how they can better support current and emerging needs
(academically and socially / emotionally). Parents of flexi-school children submit termly



reports which include their own personal commentary of their child’s learning (observations,
concerns etc.). These contribute to monitoring progress.

Reporting to parents

We provide daily opportunities for discussions between staff and parents at drop off or pick up time.
Parents are also welcome to request a longer discussion if needed. A written report is produced for
each child and sent to parents once a year in the summer term. Parents of children on roll at the
school are invited to a private meeting at least once a year (with additional meetings being available
for example after transferring to a new class, or when there are specific needs or challenges to
discuss).

Meaningful use of assessment

e Day-to-day planning of intended coverage (content and groupings)

e Decisions to go ‘off-piste’, e.g. PSHE sessions to explore current events (e.g. things in the
news) or support with current PSHE challenges that have arisen

e Medium-term planning and what might benefit from revisiting

e I|dentifying emerging SEN or social needs

e Hand-over information when children are moving classes

e Feedback/information for parents and other adults e.g. to feed into SEN diagnoses, EHCP
reviews



APPENDIX (current information sent out with the annual reports)

Attainment and Progress at DCH School (years 1-6) 'y

Information for parents ———

DAME CATHERINE
HARPUR'S SCHOOI

» In English and Maths our school criteria are in six stages D,A,M,E,C,H which align with the
expectations for each year group years 1-6 in the national curriculum.

» These subjects are split into various subsections / content areas.

» Class teachers’ assessment will refer to which stage each child is currently working towards
or at, allowing flexibility for children to be working on different stages in certain elements
(subsections.) Teachers record how well children are progressing at the end of each term,
with internal documents to facilitate discussions regarding attainment and progress.

» This system will enable the school to share with parents, in the child’s report, where a child
is working in line with age-related expectations but at the same time facilitate our approach
in terms of flexibility and catering for individual needs and an individual pathway for each
child.

» The system allows us to share where a pupil is currently working at, without continually
referring to age related year groups for those who might be struggling in a particular area or
be taking a little longer to work up to where they need to be.

» This system allows for a ‘best fit’ approach, whilst identifying specific areas where there are
gaps or specific learning difficulties.

Stage Description

Approaching | The child is not quite able to demonstrate knowledge and understanding
consistently and independently or in an embedded way but might be
confident with a number of the criteria, or able to meet them, just not
consistently without support.

Secure From the work covered the child is secure with the large majority of
criteria for the stage at the current point in time with any specific gaps
outlined and relating to specific learning difficulties







